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Abstract— The study was conducted to determine the effect of three organizational skills (lesson planning, communication, and time

management) of teachers on their academic optimism, which is de􀅫ined as “integration of teacher self-ef􀅫icacy, academic press, and trust

in parents and students.” Population of the study was elementary school teachers ESTs of public schools of district Rawalpindi Pakistan.

Sample size was 150, and convenient sampling technique was used to gather data from Elementary school teachers. The nature of this

research was descriptive and quantitative and based on quantitative research to 􀅫ind the effect of organizational skills of teachers on their

academic optimism. Design of this quantitative research is predictive correlation. Dependent and independent variables were measured

through a questionnaire. Research tool was questionnaire. Teachers’ organizational skills were measured through a self-developed ques-

tionnaire, while Teacher Academic Optimism Scale Elementary (TAOS-E) by Hoy (2001) was used to measure level of optimism. Data was

collected through survey and then analyzed using SPSS software to see the quanti􀅫ied result among variables. This study revealedmoder-

ate correlation between organizational skills and academic optimism. The regression analysis revealed that there are 32 percent changes.

It is suggested that there should be proper in service and pre-service teacher training programs for polishing the organizational skills of

teacher, which de􀅫initely will improve teaching-learning process. Universities should conduct more research on the factors of academic

optimism of teachers. Ways should be identi􀅫ied for improvement of academic optimism levels.

Index Terms— Organizational skills, Academic optimism, Learning, predictive correlation, Self-Ef􀅫icacy, Academic emphasis, Com-

munication skills, Time management, Lesson planning
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Introduction

What can teachers and institutions do to ensure that all students succeed? This is unquestionably a foundation for teacher educators,

families, communities, policymakers, and anybody else who is concerned about our kids and the future. The query is not brand-new,

and several solutions have been put forward. What could we possibly offer to the discussion? This brief discussion's goal is to explain

the idea of academic optimism; it also offers insight into how academic optimism and its contributing variables focus academics, teacher

self-esteem, and instructors, students, and parents by examining the personalities of particular teachers and schools (Goddard, Hoy, &

Woolfolk Hoy, 2000; Waheed,& Jam, 2010).
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Signi􀅮icance of the study

The study of the research re􀅫lects teachers’ organizational skills on their academic optimism. This study brought up the ground facts

and 􀅫igures related to importance of teachers organizational skills on self-ef􀅫icacy, trust in students and parents, and academic emphasis.

The researcher further quanti􀅫ied the relation among included variables in numbers, percentages, etc. This study serves as guideline for

school management to train their staff to improve their organizational skills like timemanagement, communication, and lesson planning.

Curriculum of training programs should revise by focusing on academic optimism and developing organizational skills in prospective

teachers.

Research gap

Literature study suggested many researches on effect of academic optimism of teachers on students learning, performances, students

development, etc. have done. Likewise, study of impact of organizational skills of teachers on students’ development, performances,

academic results, students learning etc., has also done. Literature review suggested that teachers' academic optimism and organizational

skills greatly impact students' academic performances. Still, no such particular research has been taken in which we can see effect of

teachers’ organizational skills on their academic optimism. Therefore, this study aims to 􀅫ind the organizational skills that contribute to

teachers’ academic optimism. The complex relationships among these variables particularly are currently less explored. This study is

expected to 􀅫ill the mentioned gap.

Research objectives

1. To sort out the organizational skills (communication skills, lesson planning, time management) of elementary school teachers.

2. To 􀅫ind the level of Academic optimism of the ESTs.

3. To 􀅫ind the relationship among academic optimism and teachers’ organizational skills.

4. To 􀅫ind out effect of organizational skills (communication skills, lesson planning, time management) of elementary school teachers on

their academic optimism.

Research questions

1. What are the organizational skills (communication skills, lesson planning, and time management) of ESTs?

2. What is the level of academic optimism of ESTs?

3. What is the relationship among academic optimism and teachers’ organizational skills?

4. To what extent academic optimism of the elementary school teachers depends on their organizational skills?

Related Literature

The Latin term optimal, which means "best," is where the word optimism 􀅫irst appeared. To be optimistic is to anticipate the best result

from any given scenario. Hoy, Tarter, and Woolfolk Hoy found the novel variable of academic optimism in 2006. Academic optimism in

teachers is characterized by their self-ef􀅫icacy, belief in their ability to serve pupils, and faith in parents and students.

On the other side, Beard and Hoy (2010) de􀅫ine a teacher's academic optimism as a collection of beliefs about their capacity to teach

well despite challenges, con􀅫idence in students' learning, and the signi􀅫icance of academic achievement. Thus, there are three components

to teachers' academic optimism.

1. Academic emphasis

2. Self-ef􀅫icacy

3. Trust in parents and students

Academic emphasis is the degree to which academic achievement is prioritized at the school. High academic focus teachers always

make sure that their pupils are actively engaged in relevant learning activities to the degree that their school time is fruitful (Waheed,&

Leisyte, 2020; Woolfolk-Hoy, 2010). According to research, academic concentration is the 􀅫irst element of a larger theoretical framework

of academic optimism that is positively correlated with student accomplishment. Research has shown that academic press is useless if

professors don't have an actual interest in their pupils' lives, which is vital to notice. Teachers are required to "establish demanding and

objective expectations for student success. “In addition, teachers' instructional practices promote student understanding.

Teacher self-ef􀅫icacy can be understood as a teacher's individual belief in their ability to plan, organize, and carry out the necessary

actions to achieve desired educational goals. (Social cognitive theory of Bandura, 1997, 2006). Self-ef􀅫icacy is the teacher's ability to in􀅫lu-

ence even unmotivated or dif􀅫icult students in learning and achievement (Woolfolk Hoy et al., 2008). Teachers' sense of ef􀅫icacy has been
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found to be related to student academic achievement (Ashton&Webb, 1986; Ross, 1992;Woolfolk Hoy, Davis, & Pape, 2006). The stronger

the perception of self-ef􀅫icacy, the higher goals people set. Research has shown that self-ef􀅫icacy is key in explaining student achievement

(Goddard, Hoy, & Woolfolk Hoy, 2004; Hoy, Sweetland, & Smith, 2002). Hoy and Spero (2005) found that self-ef􀅫icacy increases during

teacher preparation. Thus, teacher self-ef􀅫icacy drives teacher behavior, in􀅫luencing student achievement (Kirby & DiPaola, 2011).

Within the framework of academic optimism, trust is a crucial factor that affects student accomplishment (Beard et al., 2010). A

teacher may set high standards for kids and ask for parental support if they only have faith in their students (Tschannen-Moran, 2004).

Students are anticipated to openupandbecomemore eager to study if the teacher has faith in themand their parents (WoolfolkHoy, 2008).

The level of trust and collaboration among students, instructors, and parents has an impact on kids' regular attendance and long-term

learning. Trust favors a teacher's ef􀅫icacy, which leads to positive outcomes (Goddard, Tschannen-Moran, & Hoy, 2001). Without respect

and trust, parent-teacher-student partnership is not possible.

The ability to focus on a variety of activitieswhilemaking ef􀅫icient and effective use of your time, energy, strength and other resources

can help you become more organized. Organizational abilities of the instructor directly bene􀅫it students' growth.

We shall concentrate on three key organizing abilities of instructors in this literature:

1) Communication skills

2) Time management

3) Lesson planning

Communication skillsmay be described as exchangingmessageswithmutual understanding among situationswhere communication

occurs (Saunders & Mills, 1999). Effective communication skills are crucial for instructors to give courses, run the classroom, and engage

with students in the classroom. A teacher must impart knowledge to pupils who think in diverse ways. The instructor has to build the

kind of communication skills that inspire the students to grow them in order to educate in line with the student's talents and capacities

(Bee, 2012).

Time management entails scheduling your time effectively to balance your career and personal obligations. Time management skills

are a set of abilities that allow teachers to deliver lectures in a limited time formaximumutilization of resources for students’ achievement.

Managing one's time well is a skill that matters a lot.

Lesson plan is an instructor's plan that shows what students need to learn and how it will be delivered effectively during the lesson.

According toMurcia (2014), lesson planning is a process inwhich teachers take everything they know about students to create a roadmap

for a particular class period. Competent teaching starts with effective lesson planning. Knowing the students and their past knowledge,

understanding how to go through the curriculum, and identifying the best tools and activities to aid the students are all necessary when

developing a series of lesson plans.

Conceptual Framework

On Seligman's (1998) idea that optimism promotes success and can be learnt and cultivated, academic optimism supports and expands.

As a result, Hoy identi􀅫ied three interconnected components (a) a focus on academics, (b) group ef􀅫icacy, and (c) teacher trust. Hoy

stated that these components, when combined, promote learning, increase student accomplishment, and shape norms and behavioral

expectations at school (Hoy, Tarter, & Kottcamp, 1991; Lee & Bryk, 1989). The elements are regarded as a "triadic set of interactions,"

with one supporting the other, according to Beard, Hoy, and Hoy (2010). These three elements are linked to one another (Hoy, Sweetland,

& Smith, 2002; Goddard, Hoy, & Woolfolk Hoy, 2004). According to Hoy and Spero (2005), self-ef􀅫icacy rises during the teacher training

process.

Research has shown that academic press is useless if professors don't have an actual interest in their pupils' lives, which is vital to

notice. Thus, the theoretical underpinning of academic optimism shows that teacher actions and practices impact students' academic

optimism. A teacher's ability to arrange their work and utilize their energy, power, and mental capacity for their pupils' progress is re-

ferred to as organizational skills. Academic optimism is necessary for maximum learning. Therefore, teachers should be high in academic

optimism. Most teachers have high academic optimism, while some have low academic optimism. Teachers vary in their academic opti-

mism, which is necessary for learning. Whereas organizational skills (communication, lesson planning, timemanagement etc.) have great

impact on learning. Thus, literature review suggested both academic optimism and organizational skills of teachers have great impact on

students learning. So, the goal of this research study is to identify the organizing skills that are important in academic optimism.
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Fig. 1. Conceptual framework

Research Methodology and Design

Correlational projective designwas used in this research because effects of the independent variables (lesson planning, timemanagement,

and communication skills) on the dependent variable the, academic optimism, were determined. Variables were measured with the help

of questionnaires. Pearson correlation was identi􀅫ied between teachers’ academic optimism and electuary teachers’ organizational skills.

Correlation cannot establish cause and effect relations. It only tells that the two co-related variables are co-varyingwith each other. Linear

regression was used to 􀅫ind IVs' cause and effect relation on DV. Hence appropriate research design for this study is correlation predictive.

Population

Elementary school teachers of district Rawalpindi Pakistan were taken as population of the study.

Sample and sampling technique

Sample size was 150 and convenient sampling technique was used.

Delimitations

This study is limited to elementary school teachers of public schools of District Rawalpindi.

Instrumentation

In this research, two instruments were used for data collection. Instrument I was developed by Hoy (2001), and instrument II was devel-

oped by the researcher himself.

Instrument I: To measure individual teacher academic optimism Hoy (2001) developed a tool (TAOS-E). According to him, three

parameters of teachers measure their academic optimism.

1. Self-ef􀅫icacy

2. Trust in students and parents

3. Academic press

Instrument II: This instrument was to measure elementary teachers’ organizational skills. Three organizational skills, lesson plan-

ning, communication, and time management, were taken. The researcher developed the questionnaire based on the characteristics of

organizational skills. After extensive literature review on lesson planning, communication, and timemanagement, items for each variable

were constructed.

Data collection

The data were gathered through an online Google survey. The questionnaire was distributed among the targeted population. The survey

link was shared via Email, Facebook, and WhatsApp with the targeted population. The responses were received from the audience. Then
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their responses were downloaded on an excel sheet. In the questionnaire, the researcher mentioned the aim of the study and guaranteed

the participant about the information that will be kept con􀅫idential.

Data Analysis

Descriptive and inferential statistics were used for the analysis of data. Data was collected through Google survey Form. Data was down-

loaded as an excel sheet. Data were then imported to SPSS and analyzed. The following research questions were answered by analyzing

data with different statistical tools, according to the nature of the research question as described below.

Research question one

What are the organizational skills (communication skills, lesson planning, and time management) of elementary school teachers? It was

answered using descriptive statistics mean, frequency, and standard deviation.

Table I

Descriptive statistics of organizational skills

N Minimum Maximum Mean Std. Deviation

Time Management 149 2 5 3.50 .497

Lesson Planning 146 2 5 4.02 .609

Communication 147 2 5 4.12 .547

Valid N (listwise) 143

Table I revealed descriptive statistics of teachers’ organizational skills. The mean and standard deviation of time management were

3.50 and 0.497, respectively. While mean and standard deviation of lesson planning was 4.02 and 0.609 respectively. Similarly, communi-

cation mean is 4.12, and its standard deviation is 0.547, respectively.

Research question two

What is the level of academic optimism of elementary school teachers?

This research question was also answered using descriptive statistics.

To answer this research question, a new variable was, academic optimism Level, was computed. Levels Low, Medium and High were

set on the basis of percentile interpretation of results of the survey by Hoy (2001). Those teachers whose academic optimism values were

less than 350 were taken as Low, and those who were above 650 were declared high, and the rest were at medium level.

Table II

Academic optimism levels of the elementary school teachers

Frequency Percent Valid Percent Cumulative Percent

Valid Low 15 9.6 10.3 10.3

Medium 86 54.8 58.9 69.2

High 45 28.7 30.8 100.0

Total 146 93.0 100.0

Missing System 11 7.0

Total 157 100.0

Table II reported that the academic optimism of the 􀅫ifteen elementary school teachers was low, While 86, 58.9% and 45, and 30.8%

medium and high, respectively.

Research question three

What is the relationship between academic optimism and teachers’ organizational skills? This research question was measured using

Pearson co relation.
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Table III

Pearson correlation between academic optimism and the independent variable

Time Management Lesson Planning Communication

Academic Optimism r .376∗∗ .492∗∗ .507∗∗

p .000 .000 .000

N 147 144 144

Table III revealed that academic optimism of teachers was correlated with all the three organizational skills of teachers. There was

slightly weak correlation between academic optimism and time management (I = 0.376, p<0.01). While, academic optimism was moder-

ately correlated with lesson planning and communication (r=0.492 p <0.01 and r=0.507 p<0.01).

Research Question four

To what extent academic optimism of the elementary school teachers depends on their organizational skills?

This research question was answered using regression. A model was determined, revealing predictors and percentage change due to

the independent variables.

In table IV summary of themodel is reported. It revealed that the three predictors caused that 32.4%change in the dependent variable

academic optimism: communication, timemanagement, and lesson planning. The p-value is less than .001 so themodel is signi􀅫icant; see

table V. the p values in table VI shows that all the coef􀅫icients (.035, .005, .008) and constant (p=.000) are signi􀅫icant.

Table IV

Model summary

Model R R Square Adjusted R Square Std. Error of the Estimate

1 .581a .338 .324 62.271

Source: a. Predictors: (Constant), Communication, Time Management, Lesson Planning

Table V

ANOVA

Model Sum of Squares Df Mean Square F Sig

1 Regression 273237.418 3 91079.139 23.488 .000b

Residual 535115.483 138 3877.648

Total 808352.902 141

a. Dependent Variable: Academic Optimism

b. Predictors: (Constant), Communication, Time Management, Lesson Planning

Table VI

Coef􀅫icients

Unstandardized Coef􀅫icients Standardized Coef􀅫icients

Model B Std. Error Beta t P

1 (Constant) 229.771 45.977 4.998 .000

Time Management 25.255 11.853 .166 2.131 .035

Lesson Planning 34.202 11.886 .276 2.878 .005

Communication 35.276 13.192 .255 2.674 .008

a. Dependent Variable: Academic Optimism

Findings

The following 􀅫indings were derived from the data analysis.

1. The datawere collected from the elementary teachers of district Taxila. The total number of participantswas 148. The total number

of male teacher participants were 84, and the total number of female teacher participant was 63.

2. Majority of the participant teachers were experienced. Only 35 of them had experience below 5 years, while 113 teachers’ experi-

ence was more than 5 years.

3. The elementary teachers who participated in the study were highly quali􀅫ied. Only 10 teachers were BA/B Sc. Nanty four teachers

who participated in the survey reported that their highest quali􀅫ication was MA/MSc, 43 were having M Phil degree while 3 were doctors.
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4. Teachers from Rawalpindi's rural and urban areas responded to the survey. However, 42% (67) were from Urban and 15 % (24)

were from sub-urban. Thirty-six percent (58) teachers were from rural areas.

5. The participant teachers were from Low socioeconomic class. Because 75 teachers’ income was less than 30,000. Thirty-nine

teachers’ income was 30 to 45 thousand. Only 31 teachers’ monthly income was 45 thousand.

6. Descriptive statistics of the three independent variables, Time Management, Communication, and lesson planning, were reported

in chapter 4. It was revealed that mean of timemanagement was slightly low, 3.50, while its standard deviation, .497, was quite low. Other

variables statistics were Communication (M= 4.12, SD=.547), and Lesson planning (M=4.02, SD=.609), respectively.

7. Teachers were distributed into three categories on the basis of their academic optimism. Ten percent of teachers’ academic opti-

mism was low, 59%medium, and 31 % high.

8. Academic optimismwasmoderately correlated to with communication (r=0.507, p<.01) and lesson planning (r=0.492, p<.01), and

slightly weakly correlated with time management (r=0.376, p<.01).

9. The regression analysis found that the independent variables of time management, communication, and lesson planning predict

32% change in the dependent variable academic optimism of elementary school teachers.

Discussion

Time management skills are a set of skills that enable teachers to deliver lectures in a limited time for maximum utilization of resources

for students’ achievement. Its connection with the academic optimism has not studied. However. It has a logical connection with the

academic optimism because, with time management, teaching and learning could optimize.

According to Gulzaand and Durrani (2014) Lesson planning allows for the correct organization of the topic. It protects the instructor

against the errors of unthinking instruction. It fosters the ideal environment for learning. Similarly, in this research, teachers' lesson

planning was found to be strongly correlated with academic optimism. According to regression analysis, lesson planning was a major

predictor of academic optimism. Lesson planning is a complex process but simpli􀅫ies teaching and contributes to academic optimism.

Similarly, communication is a backbone for teaching. Effectively transferring message to the learner is necessary. Good communica-

tion between teachers and students may lead to optimization.

This research showed that communication and lesson planning had a moderate correlation with academic optimism. Regression

also found that they can predict 32%variation in the dependent variable, academic optimism. Hoy (2005) has taken very few factors of

academic optimism. This study suggests considering lesson planning as a factor of academic optimism. It also recommended that a more

detailed study is required to review academic optimism parameters for the inclusion of more parameters.

Conclusion

Themain study focuswas tomeasure the effect of organizational skills, including communication, lesson planning, and timemanagement,

on academic optimism of teachers. For better optimization, teachers should have qualities like good communication skills, better time

management skills, and lesson planning. This study revealed amoderate correlation among organizational skills and academic optimism.

The regression analysis revealed that there are 32 percent changes.

Recommendations

The following recommendations were made for the stakeholders based on the 􀅫indings of this research.

• Teachers should improve their organizational skills (communication, time management, and lesson planning) to increase their

level of academic optimism. Effective time management, clear communication, and consistently practicing lesson planning will

improve their teaching and will consequently improve their level of academic optimism.

• School Management may train their staff to improve their organizational skills like time management, communication, and lesson

planning. Teachers teaching and learning must be monitored and corrected whenever needed.

• Pre-service Teachers’ training institution should revise their curriculum, focusing on academic optimism and developing organiza-

tional skills in prospective teachers. They should work with the school management and other stakeholders tomake their training

programs responsive to teaching and learning needs of students.

• Universities should conduct more research on the factors of academic optimism of teachers. Ways should be identi􀅫ied for im-

provement of academic optimism levels.

134



Journal of Management Practices, Humanities and Social Sciences 6(3), 128-136

REFERENCES

Agranovich, Y., Amirova, A., Ageyeva, L., Lebedeva, L., Aldibekova, S., & Uaidullakyzy, E. (2019). The formation of self-organizational skills

of student's academic activity on the basis of 'time management'technology. International Journal of Emerging Technologies in

Learning (iJET), 14(22), 95-110. https://doi.org/10.3991/ijet.v14i22.11755

Bandura, A. (1977). Self-ef􀅫icacy: Toward a unifying theory of behavioral change. Psychological Review, 84(2), 191-215.

Bandura, A., Freeman, W. H., & Lightsey, R. (1999). Self-ef􀅫icacy: The exercise of control. Journal of Cognitive Psychotherapy, 13(2),

158-166 https://doi.org/10.1891/0889-8391.13.2.158

Beard, K. S., & Hoy, W. K. (2010). The nature, meaning, and measure of teacher 􀅫low in elementary schools: A test of rival hypotheses.

Educational Administration Quarterly, 46(3), 426-458. https://doi.org/10.1177/0013161X10375294

Beard, K. S., Hoy, W. K., & Hoy, A. W. (2010). Academic optimism of individual teachers: Con􀅫irming a new construct. Teaching and Teacher

Education, 26(5), 1136-1144. https://doi.org/10.1016/j.tate.2010.02.003

Bryk, A. S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York, NY: Russell Sage Foundation.

Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher ef􀅫icacy: Capturing an elusive construct. Teaching and teacher education, 17(7),

783-805. https://doi.org/10.1016/S0742-051X(01)00036-1

Adams, C., & Forsyth, P. (2009), Conceptualizing and validating a measure of student trust. In Hoy, W. K. & DiPaola, M. (Eds), Studies in

School Improvement, Charlotte, NC: Information Age Publishing.

Ergen, Y., & Elma, C. (2018). Development of teacher academic optimism scale: The validity and reliability study. Pegem Egitim ve Ogretim

Dergisi= Pegem Journal of Education and Instruction, 8(1), 69. https://doi.org/10.14527/pegegog.2018.004.

Farrell, T. S. (2002). Lesson planning. Methodology in language teaching: An anthology of current practice, 11(2), 30-39. https://doi.org/

10.1017/CBO9780511667190.006.

Forsyth, P. B., Adams, C. M., & Hoy, W. K. (2011). Collective trust. Why schools can't improve. Columbia University, New York, NY.

Gibson, S., & Dembo, M. H. (1984). Teacher ef􀅫icacy: A construct validation. Journal of Educational Psychology, 76(4), 569. https://doi.org/

10.1037/0022-0663.76.4.569.

Hoy,W. K., Tarter, C. J., &Hoy, A.W. (2006). Academic optimismof schools: A force for student achievement. American Educational Research

Journal, 43(3), 425-446. https://doi.org/10.3102/00028312043003425.

Horner, M. V., Jordan, D. D., & Brown, K. M. (2019). Academic optimism. In Oxford Research Encyclopedia of Education. Oxford University

Press, Oxford, UK. https://doi.org/10.1093/acrefore/9780190264093.013.645.

Hoy, A. W., & Spero, R. B. (2005). Changes in teacher ef􀅫icacy during the early years of teaching: A comparison of four measures. Teaching

and teacher education, 21(4), 343-356. https://doi.org/10.1016/j.tate.2005.01.007.

Hoy, W. K., Tarter, C. J., & Bliss, J. R. (1990). Organizational climate, school health, and effectiveness: A comparative analysis. Educational

Administration Quarterly, 26(3), 260-279. https://doi.org/10.1177/0013161X90026003004.

Hoy,W. (2012). School characteristics thatmake a difference for the achievement of all students: A 40-year odyssey. Journal of Educational

Administration, 50(1), 76-97. https://doi.org/10.1108/09578231211196078.

Johnson, D.W., & Johnson, R. T. (2009). An educational psychology success story: Social interdependence theory and cooperative learning.

Educational Researcher, 38(5), 365-379.

Khan, A., Khan, S., Zia-Ul-Islam, S., & Khan, M. (2017). Communication skills of a teacher and its role in the development of the students'

academic success. Journal of Education and Practice, 8(1), 18-21.

Kirby, M., & DiPaola, M. (2009). Academic optimism and student achievement: A path model. In Studies in School Improvement: Volume 8

in the Series-Research and Theory in Edcuational Administration. Charlotte, NC: Information Age Publishing.

Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a qualitative approach to connect homes and

classrooms. Theory into practice, 31(2), 132-141. https://doi.org/10.1080/00405849209543534.

Seligman, M. E. (1999). Positive social science. Journal of Positive Behavior Interventions, 1(3), 181-182.

Seligman, M. E. (2006). Learned optimism: How to change your mind and your life. New York, NY: Vintage.

Scheier, M. F., & Carver, C. S. (1992). Effects of optimism on psychological and physical well-being: Theoretical overview and empirical

update. Cognitive Therapy and Research, 16(2), 201-228.

Scheier, M. F., Carver, C. S., & Bridges, M. W. (1994). Distinguishing optimism from neuroticism (and trait anxiety, self-mastery, and self-

esteem): a reevaluation of the Life Orientation Test. Journal of Personality and Social Psychology, 67(6), 1063.

Smith, P. A., & Hoy, W. K. (2007). Academic optimism and student achievement in urban elementary schools. Journal of Educational

Administration, 45(5), 556-568. https://doi.org/10.1108/09578230710778196.

135

https://doi.org/10.3991/ijet.v14i22.11755
https://doi.org/10.1891/0889-8391.13.2.158
https://doi.org/10.1177/0013161X10375294
https://doi.org/10.1016/j.tate.2010.02.003
https://doi.org/10.1016/S0742-051X(01)00036-1
https://doi.org/10.14527/pegegog.2018.004
https://doi.org/10.1017/CBO9780511667190.006
https://doi.org/10.1017/CBO9780511667190.006
https://doi.org/10.1037/0022-0663.76.4.569
https://doi.org/10.1037/0022-0663.76.4.569
https://doi.org/10.3102/00028312043003425
https://doi.org/10.1093/acrefore/9780190264093.013.645
https://doi.org/10.1016/j.tate.2005.01.007
https://doi.org/10.1177/0013161X90026003004
https://doi.org/10.1108/09578231211196078
https://doi.org/10.1080/00405849209543534
https://doi.org/10.1108/09578230710778196


Journal of Management Practices, Humanities and Social Sciences 6(3), 128-136

Vásquez Letelier, M. (2016). What teaching strategies can I implement to improve my lesson plans and time management in order to

optimize my 6th grade students learning at Colegio San Antonio? Retrieved from https://bit.ly/3xCRAFp.

Waheed, M., & Leisyte, L. (2020). Scandinavian students’ perspective on learning from digital learning environment: The potential role of

interactive quality. EPiC Series in Education Science, 3, 262-268.

Waheed, M., & Jam, F. A. (2010). Teacher’s intention to accept online education: Extended TAMmodel. Interdisciplinary Journal of Contem-

porary Research in Business, 2(5), 330-344.

Wagner, C., &DiPaola, M. F. (2011). Academic optimismof high school teachers: Itswell-being: Theoretical overviewand empirical update.

Cognitive Therapy and without it. New York, NY: Teachers College Press.

Woolfolk Hoy, A. (2012). Academic optimism and teacher education. The Teacher Educator, 47(2), 91-100. https://doi.org/10.1080/

08878730.2012.662875.

Woolfolk Hoy, A., Hoy, W. K., Kurz, N. (2008). Teacher’s academic optimism: The development and test of a new construct. Teaching and

Teacher Education, 24, 821-834.

Woolfolk, A. (2013). Educational psychology (12th Ed.). Boston, MA: Pearson.

York, R. L. (1966). Equality of Educational Opportunity. Washington, DC: U.S. 1078.1144.

136

https://bit.ly/3xCRAFp
https://doi.org/10.1080/08878730.2012.662875
https://doi.org/10.1080/08878730.2012.662875

